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Assessment table for the MODULE A.





16  Teacher Education  |  Curriculum 2019

FIGURE 1. Viewpoints on learning environments
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Assessment table for the MODULE B.

MODULE 
B 

Descriptive knowledge 
Teacher student 

Applied knowledge 
Teacher student 

Integrated knowledge 
Teacher student 

	 • present theoretical and experience-based 
knowledge as separate entities 

• reflect on their observations and recognise what 
competences and knowledge they still need  

• combine theoretical data with their 
experiencesand observations 

• reflect on their observations, actions  
and experiences and evatute their 
significance for their competences  
and knowledge 

• find new ways of looking at things through 
integrating theoretical, practical and 
selfregulated knowledge 

• reflect not only on their actions and 
experiences but also different operating 
practices, entities and strategies as well as 
develop and change them in terget-oriented 
way 

Evaluation 
competence 
  
  

● describe and evaluate various environments which 
support learning and growth as well as operating 
cultures of educational institutions 

● work in different educational institutions following 
their established practices 

● evaluate the significance of operating 
environments and practices for 
teachers’ and students’ actions from 
the pedagogical viewpoint 

● question operating environments and 
practices in organisations and suggest 
alternative ways of action 

Partnership 
competence 

● describe the importance of communal and 
collaborative approach in teachers’ work 

● participate in operations of their educational 
institution depending on their profession 

● work diversely in different groups of the 
educational institution and evaluate 
their work and choices 

● develop and change interaction and work 
procedures of the educational institution to a 
more collaborative and interactive direction 

Facilitation 
competence 

● can identify various support processes for learning 
and growth used in educational institutions 

● evaluate the support processes for learning and 
growth in different working, learning and growth 
environments 

● take an active part in implementing 
processes which support learning and 
growth 

● develop the educational institution’s support 
processes in a way which support 
interaction and students’ initiative 

  

Cultural 
competence 

● can describe how different operating cultures, 
differences and diversity are visible and what their 
significance is for operating, growth and learning 
environments 

● evaluate importance of diversity of operating 
cultures in communities’ actions 

● take an active part in changing 
operating, learning and growth 
environments into a more flexible and 
culturally open direction 

● work fluently in different cultural contexts 
and use different ways of interaction (also 
virtual) 

● promote cultural diversity and bring new 
cultural influences to the community 

Wellbeing 
competence 

● recognise factors which affect the wellbeing, 
security and accessibility of different working 
environments 

● act as members of the educational organisation in  
a manner which promotes wellbeing, security and 
accessibility 

● offer justified development suggestions 
and intervene with practices which 
decrease wellbeing, security and 
accessibility 

● communally develop and change different 
operating environments into ones which 
promote wellbeing, security and accessibility 
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Assessment table for the MODULE C.

MODULE C Descriptive knowledge 
Teacher students 

Applied knowledge 
Teacher students 

Integrated knowledge 
Teacher students 

  • present theoretical and experience-based 
knowledge as separate entities 

• reflect on their observations and recognise 
what competences and knowledge they still 
need 

• combine theoretical data with their 
experiences and observations 

• reflect on their observations, actions and 
experiences and evaluate their 
significance for their competences and 
knowledge 

• find new ways of looking at things through 
integrating theoretical, practical and self-
regulated knowledge 

• reflect not only on their actions and 
experiences but also different operational 
practices, entities and strategies as well as 
develop and change them in a target-oriented 
way 

Evaluation 
competence 

• describe the principles and practices of 
designing, implementing, facilitating and 
assessing what supports learning 

• connect the teaching and facilitation 
choices they have made with the 
curriculum and degree objectives 

• evaluate the role of choices made in 
curricula and teaching methods in 
supporting students’ learning and 
professional growth 

• question their and educational organisations’ 
pedagogical choices and justifications 

• suggest alternative methods of teaching and 
facilitation 

Partnership 
competence 

• give justifications for individual, student-
centred design and action in learning and 
facilitation 

• use teaching methods which support 
interaction between students 

• consider individual learning processes in 
supporting students’ professional growth  
and identity building 

• develop and change learning environments 
and pedagogical practices of the educational 
institution in collaboration with students 

Facilitation 
competence 

• describe the importance of individuality in 
design of teaching, learning and studies 

• act in a responsible and goal-oriented 
manner in design, implementation, 
facilitation and assessment of processes 
which support learning 

• fluently use various teaching and 
assessment methods in their teaching 
and facilitation 

• develop and renew the practices of teaching 
and facilitation into a more flexible and 
individual direction 

Cultural 
competence 

• can describe how differences and diversity 
are visible in their work as teachers and 
facilitators 

• evaluate importance of students’ diversity 
in teaching and facilitation 

• work in a way which takes into account 
how students’ life histories and life 
situations connect to their interests and 
choices 

• develop and promote solutions which relate to 
flexible study paths and individual learning 
methods (also virtual) 

Wellbeing 
competence 

• describe various factors of pedagogical 
security 

• in their teaching and facilitation take into 
account factors which affect security both  
at individual and group levels 

• implement the principles of pedagogical 
safety in their teaching and facilitation 

• promote introduction of methods which support 
individual and communal wellbeing 
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Assessment table for the MODULE D.	

MODULE D Descriptive knowledge 
Teacher students 

Applied knowledge 
Teacher students 

Integrated knowledge 
Teacher students 

  •   present theoretical and experience-based      
knowledge as separate entities 

•   reflect on their observations and recognise what 
competences and knowledge they still need 

•  combine theoretical data with their experiences 
and observations 

•  reflect on their observations, actions and 
experiences and evaluate their significance for  
their competences and knowledge 

•  find new ways of looking at things through 
integrating theoretical, practical and self-
regulated knowledge 

•   reflect not only on their actions and experi-
ences but also different operating practices, 
entities and strategies as well as develop  
and change them in a target-oriented way 

Evaluation 
competence 

•   compare pedagogical models 
•   understand when and where to apply specific 

 pedagogical models 
•   choose teaching methods according to the 

 curriculum objectives 

•  evaluate the role of choices made in curricula and 
teaching methods in supporting students’ learning  
and professional growth 

•  develop the curriculum 
•  question their and educational organisations’ 

pedagogical choices and justifications 
•  suggest alternative methods of teaching and 

facilitation 

Partnership 
competence 

•   can explain the need for student-centred design 
and action in learning and facilitation 

•   use teaching methods which support interaction 
between students 

•   are able to describe and discuss various 
student-centred pedagogical models 

•  consider both individual learning processes and 
interaction between students when designing and 
implementing participatory learning activities 

•  use collaborative educational technologies in  
learning environment 

•  develop and improve learning environments  
and pedagogical practices of the educational 
institution in collaboration with students and  
staff, using educational technology when 
beneficial 

Facilitation 
competence 

•   describe and give examples of pedagogical 
models 

•   act in a responsible and goal-oriented manner  
in design, implementation, facilitation and 
assessment of processes which support  
learning 

•   fluently use various teaching and assessment  
methods and pedagogical models in their teaching  
and facilitation 

• develop and renew practices of teaching  
and facilitation into a more flexible and i 
ndividual direction 

• guide self-directed learning and professional 
growth 

• design and implement participatory learning 
activities in various learning environments  
and contexts 

Cultural 
competence 

•  understand the importance of students’ diversity  
in teaching and facilitation 

•  can demonstrate their understanding of the 
meaning of lifelong learning in various cultures.  

•   work in a way which takes into account how  
students’ life histories and life situations connect  
to their interests and choices 

•   develop participatory learning activities in  
various cultural learning environments and 
contexts. 

Wellbeing 
competence 

•   describe various factors of pedagogical security 
in different pedagogical models 

•  can give examples of how modern education 
technologies promote wellbeing 

•  can demonstrate understanding of  wellbeing in 
lifelong learning 

•   implement the principles of pedagogical safety in  
their teaching and facilitation 

•   in their teaching and facilitation take into account 
factors which affect security both at individual and 
group levels 

•  can design and implement participatory learning 
activities in various learning environments and 
contexts that promote wellbeing. 

•  promote introduction of methods which  
support individual and communal wellbeing 
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Assessment table for the MODULE E.

MODULE E Descriptive knowledge 
Teacher students 

Applied knowledge 
Teacher students 

Integrated knowledge 
Teacher students 

  • present theoretical and experience-based 
knowledge as separate entities 

• reflect on their observations and recognise what 
competences and knowledge they still need 

• combine theoretical data with their 
experiences and observations 

• reflect on their observations, actions and 
experiences and evaluate their significance 
to their competences and knowledge 

• find new ways of looking at things through 
integrating theoretical, practical and self- 
regulated knowledge 

• reflect not only on their actions and experiences 
but also on different operating practices, entities 
and strategies as well as develop and change 
them in a target-oriented way 

Evaluation 
competence 

● know the criteria for meaningful online learning 
● offer examples of teachers as actors in 

community and society 
● evaluate how the changing working life affects 

the work of professional teachers 

● can evaluate various implementations of 
online learning 

● use research reports when evaluating and 
justifying how teachers’ work and teachers’ 
field of education change and what 
competences the change requires 

● question changes in working life and education 
● actively develop technology-enhanced teaching 

and learning in their field of education. 

Partnership 
competence 

● describe internal and external networks of the 
educational institution as well as how various 
parties collaborate in the different stages of 
students’ study path 

● participate in the work of an internal and external 
network of the educational institution 

● expand their personal networks by taking 
part in the work of various professional 
groups and networks 

● work actively in network collaboration and  
develop the practices and methods of  
network collaboration 

● create relationships which develop their work  
as well as the work of the educational  
institution 

Facilitation 
competence 

● give examples of new forms of learning, 
studying and facilitation in virtual learning 
environments 

● evaluate support forms of professional growth 
from the viewpoint of the constantly changing 
needs of their field 

● participate in support processes for online 
education and justify development 
suggestions (both for the organisation and 
their learning) which arise from 
multiprofessional collaboration 

● develop and change practices and support 
processes of online education and facilitation  
as a part of network collaboration 

Cultural 
competence 

● describe how changes in working life will be 
evident in the operating cultures of educational 
institutions and work of both students and 
teachers 

● find information about different cultural 
perspectives while working in diverse 
communities 

● work as members of various communities  
in a manner which promotes cultural  
diversity 

● work fluently in various cultural contexts  
and promote development of new forms of 
collaboration and communal ways of  
working (also virtual) 

 

Wellbeing 
competence 

● describe how technology-enhanced teaching 
and learning affect wellbeing of students and 
teachers 

● evaluate and justify the importance of 
developing various collaboration forms in work 
of both teachers and students 

● work as members of various communities 
in a manner which promotes wellbeing and 
offer justified development suggestions 

● take part in communal development by  
creating contact networks which promote 
wellbeing 
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MODULE F Descriptive knowledge 
Teacher students 

Applied knowledge 
Teacher students 

Integrated knowledge 
Teacher students 

  • present theoretical and experience-based 
knowledge as separate entities 

• reflect on their observations and recognise 
what competences and knowledge they still 
need 

• combine theoretical data with their 
experiences and observations 

• reflect on their observations, actions and 
experiences and evaluate their significance 
to their competences and knowledge 

• find new ways of looking at things through 
integrating theoretical, practical and self- 
regulated knowledge 

• reflect not only on their actions and  experiences 
but also different operating practices, entities and 
strategies as well as develop and change them  
in a target-oriented way 

Evaluation 
competence 

• describe principles and practices of designing, 
implementing, facilitating and assessing which 
support learning 

• describe salient features of ethical assessment 

• evaluate the role of choices made in curricula 
and teaching methods in supporting flexibility 
of students’ learning and professional growth 

• can assess students’ learning in an ethical 
manner 

• question their and educational organisations’ 
pedagogical choices and justifications 

• suggest alternative methods of teaching and 
facilitation 

• critically evaluate the ethical principles of their 
educational institution.  

Partnership 
competence 

• give justifications for individual, student-
centred design and action in learning and 
facilitation 

 

• consider individual learning  
processes in supporting students’ 
professional growth and identity building 

• develop and change learning environments and 
pedagogical practices of the educational institution 
to better accommodate diversity of learners  

Facilitation 
competence 

• understand the importance of students’ 
diversity in teaching and facilitation 

• describe the importance of individuality in 
design of teaching, learning and studies 

• act in a responsible and ethical manner in 
design, implementation, facilitation and 
assessment of learning 

• know the legislation guiding teachers’ work 

• fluently use various teaching and 
assessment methods considering diversity of 
learners 

• guide students to follow laws and ethical 
principles in their work 

 

• develop and renew practices of teaching and 
facilitation into a more flexible and individual 
direction 

 

Cultural 
competence 

• can describe how differences and diversity are 
visible in their work as teachers and facilitators 

• evaluate importance of students’ diversity in 
teaching and facilitation 

• work in a way which takes into account how 
students’ life histories and life situations 
connect to their interests and choices 

• develop and promote solutions related to flexible 
study paths and individual learning methods (also 
virtual) 

Wellbeing 
competence 

• describe various factors of pedagogical safety 
• in their teaching and facilitation take into 

account factors which affect safety both on 
individual and group levels 

• implement the principles of pedagogical 
safety in their teaching and facilitation 

• promote introduction of methods which support 
individual and communal wellbeing 

 

Assessment table for the MODULE F.
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FIGURE 2. Principles of authentic learning (Herrington 2006, variation)
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